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Acknowledgment of Country 


We acknowledge the Kaurna people as the traditional custodians of the lands and waters where our centre is located and recognise their continuing connection to country. We pay our respects to Elders past and present and extend that respect to all Aboriginal peoples.




The National Quality Standard and Quality Improvement
The National Quality Standard is the standard against which providers self-assess the performance of their service/s in delivering quality education and care, and plan future improvements to their service/s. One result of this process is a Quality Improvement Plan (QIP). 
The Education and Care Services National Regulations 2017 (the National Regulations) require approved providers to prepare a Quality Improvement Plan (regulation 55) for each service that: 

· includes an assessment by the provider of the quality of the practices of the service against the National Quality Standard
· and the National Regulations; and 
· identifies any areas that the provider considers may require improvement; and 
· contains a statement of philosophy of the service.

The National Regulations do not prescribe a format for a Quality Improvement Plan. The purpose of this template is to offer a format that supports approved providers to meet their obligations under the National Regulations. 
Approved providers also have an obligation (r56) to review and revise the Quality Improvement Plan at least annually, having regard to the National Quality Standard.



A Quality Improvement Plan must be reviewed and/or submitted to the regulatory authority on request. The National Regulations do not prescribe a format for a Quality Improvement Plan. 
Approved providers also have an obligation (r56) to review and revise the Quality Improvement Plan at least annually, having regard to the National Quality Standard. A Quality Improvement Plan must be reviewed and/or submitted to the regulatory authority on request.
About the ACECQA Quality Improvement Plan template
The purpose of this template is to offer a planning format that supports approved providers to meet their obligations under the National Regulations.
This template provides quick links to helpful resources for each quality area in the Guide to the National Framework and the ACECQA website. 
Exceeding NQS themes guidance
The Exceeding NQS sections provided for each standard should be completed when there is evidence of one or more Exceeding NQS themes demonstrated in the practice at the service. 
[bookmark: OLE_LINK5][bookmark: OLE_LINK6]When the QIP is submitted to the regulatory authority for assessment and rating, an authorised officer will consider the evidence documented and gathered at the assessment visit to determine if the Exceeding NQS themes are being met.

For further information on the three Exceeding themes, including what 
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]authorised officers consider when reviewing whether evidence demonstrates a theme, see ACECQA’s Exceeding the NQS webpage. 
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Service details 

	Service name 
	Service approval number 

	C.a.F.E Enfield Children’s Centre 

	Kindergarten: SE 00010208
Childare: SE 00010207


	Physical location of service 
	Physical location contact details 

	Street
	17a Wilkins Street
	Telephone
	(08) 8262 3329

	Suburb
	Enfield
	Mobile
	N/A

	State/territory
	South Australia

	Postcode
	5085
	Email
	dl.5363.leaders@schools.sa.edu.au

	Nominated Supervisor  

	Primary contact 
	Name
	Rowena McAvaney

	Telephone
	Telephone
	08 8262 3329

	Mobile
	Mobile
	N/A

	Email
	Email
	Rowena.Mcavaney51@schools.sa.edu.au


[bookmark: _Toc304818737]Government Preschool Operating hours during school terms.
	  
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Opening time
	
8:00
	
8:00
	
No Session
	
8:00
	
8:00

	Closing time
	

15:30
	

15:30
	

No Session
	

15:30
	

15:30



	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Childcare Opening time
	
7:00
	
7:00
	
7:00
	
7:00
	
7:00

	Childcare Closing time
	
18:00
	
18:00
	
18:00
	
18:00
	
18:00



Childcare Operating Hours (50 weeks of the calendar year)
[bookmark: _Toc304818738]Additional information about your service (context) 

Welcome to C.a.F.E. Enfield Children's Centre for Early Childhood Development and Parenting.  C.a.F.E. is an acronym for Children and Families Everywhere, a name that was devised and agreed upon by the founding members of community in 2002.  We offer State Funded Preschool Program integrated with community based childcare centre with a capacity of 84 children.  C.a.F.E. Enfield is an Integrated Early Years’ service in which multi-disciplinary professionals work together to provide a wraparound service for children and their families.  We work in conjunction and collaboratively with
Child and Family Health Service 
Learning Together Central Adelaide
Enfield Primary School
Department for Child Protection
 
Contextual influences 
Our centre is in an area where 2.1% of people are indigenous; 38% of people are born overseas; 32% of families speak a language other than English at home; 41% of families rent, 29% owner with mortgage and 10.6% unemployed.  

Our key focus during 2025 is to continue to develop integrated, flexible, high-quality programs and services to meet the needs of families.  Our purpose is to engage every child to support achievement at the highest possible level of their learning and wellbeing, through quality education and care programs

In 2025 our government preschool program of 15 hours runs twice a week during the school terms. We have a set capacity of 55 enrolments so there can be up to 27 children in both Group A (sessions on Monday and Tuesday 8:00am – 3:30pm) and Group B (sessions on Thursday and Friday 8:00am – 3:30pm). During the Preschool session times, the centre integrates the 4 to 5 childcare alongside the preschool program with a maximum of ten children enrolled and educated by two Diploma qualified early childhood educators.

Our large staff team in the Preschool consists of Director Rowena McAvaney, Teacher Elli Kratounis, Part-time Teacher Nicole Al Halah and Leah Ramandanis. Our core ECW’s include Natja Hahn, Anh Nguyen and Zahra Yaghoubi. For the 4 to 5 year old childcare, the site has Diploma qualified educators, Kate Martin and Anila Kiri to collaborate with the Preschool staff. Anh Nguyen runs small groups for the bilingual children recognised for receiving additional support with their communication. Our permanent Teacher, Leah Ramandanis is currently on leave for term 1 and aims to return to work part time in Term 2. Majority of the staff are trained in Marte Meo practices which enables staff to build strong working relationships with the children and families, many of whom are returning families with younger sibling’s wanting to re-engage in the high-quality education and care program. 

Children that attend our site come from many cultural and religious backgrounds, varying socio-economic standings and present with an array of speech, language, and developmental differences. We are inclusive of all and do what we can to support children and families as best we can. Typically, we have over 18 different first home languages that our children derive from. These children have access to 10-weeks of bilingual support and all families are invited to attend parent teacher chats which are offered twice a year. The team also work closely with on-site Child and Youth Health Services to ensure all children engage in their health checks. Through DfE process, when possible, we support families by accommodating their child’s external providers to attend appointments on site. We collaborate with University of South Australia to have students complete their practicum experiences on site and the educators work cohesively with the Education Department Support Services to support children. Being a children’s centre we also have support from the sites allocated Community Development Co-ordinator, Jill Meldrum who facilitates many groups on site including the Multi-cultural women’s Group on a Wednesday and Dad’s playgroup (First Saturday of the month).

We hold many family events and added learning experiences, such as the Harmony Day, significant persons day, kindy campfire and mid year/end of year kindy celebration. Children are given opportunities to attend incursions and local walks. This year, all staff received professional development by Leisl Von Der Borch, First Nations Educator, informing the whole site staff cohort about Aboriginal and Torres Strait Islander people and in particular focus on Pedagogy of Place. This was to build educators capacity so that they can be confident to engage all children in deepening  their understanding and respect for First Nations people, how they connect and respectfully use the land and waters to ensure sustainability of nature. The preschool also connects with the Primary school on site, visiting the Beyond Space situated on the Enfield Primary Oval for children to engage in authentic nature play, visit the schools library and gym to connect with the school community and the Kindergarten educators arrange other incursions such as Fire Brigade, SAPOL, Ambulance and other theatre performances. 

Analysing our 2024 Parent Kindergarten Survey, we continue to make improvements to our program, addressing some of these reflections and outcomes in our 2025 QIP. For example, via the Kindy newsletter, educators are proactively inviting families to contribute toward the children’s inquiries by sharing the children’s wonderings, theories and ideas and then adding a provocation to encourage their feedback/perspectives around what they are noticing their child now knowing, doing and being as an integral part of the community. These meaningful conversations have led to family members engaging in the curriculum and this is an aspect of the planning cycle that we have been striving to uplift.  

The following information will assist the regulatory authority to plan the assessment visit.
	Provide additional information about your service—parking, school holiday dates, pupil-free days, etc. 
School Holiday Dates (No sessions):
Term 1 – 11th April – 26th April 
Term 2 – 4th April – 19th July 
Term 3 – 26th September – 11th October 
Term 4 – 19th December – 26th January 

Pupil Free Day Dates: 
Term 1, Week 6 Friday the 6th March (Music Strategy, interoception training and reflecting on our Sites Inclusion Plan (SIP)  
Term 2, Week 4 Monday the 18th May (Pedagogical Documentation)
Term 3, Week 7 Monday the 31st August 
Term 4, Week 7 Friday the 27th November (Ped Doc analysis and QIP evaluation)

Parking:
Located at the end of Patella street is an entry into a car park that is shared by families attending CaFHS appointments, Learning Together playgroups or dropping off or picking up at the children’s centre.  

	How are the children grouped at your service? 
C.a.F.E Enfield Children’s Centre has a capacity of 84 children per day. The Preschool currently accomadates 27 of those places. The Preschool alone operates during school terms for eligible children on Monday, Tuesday, Thursday and Fridays from 8:00am-3:30pm. All children attending the Preschool program are entitled to 15 hours of funding per week. The families receive this entitlement through either attending our Group A session - Monday and Tuesday OR Group B session - Thursday and Friday. Parents indicate on enrolment which they prefer and why. We aim to support all families in allocating the Group based best on their needs. In the term prior to children commencing their year of preschool, on a Wednesday we offer a couple of short  transition sessions to support and when they’re new to our site, start to build a trusting connection.
The childcare is currently made up of three age groups, The 0-2’s room called Yipti Tarnanthi (word form Kaurna Nation means seed sprouting), the 2-4’s room called Karra (word from Kaurna Nation means Red Gum) and 4-5/ Kindergarten’s room called Kangkulya (word from Kaurna nation Red Gum seed pod). We acknowledge that the Kaurna language is the cultural property of the Kaurna people and we thank Kaurna Warra Pintyanthi (KWP) for allowing us permission in 2016  to use these Kaurna words in naming the children’s learning spaces after the life cycle of a Karra tree (River Red Gum).

	Write the name and position of person(s) responsible for submitting this Quality Improvement Plan 
Rowena McAvaney, Nominated Supervisor/Director


[bookmark: _Toc304818739][bookmark: _Toc304818740]Service statement of philosophy
	C.a.F.E. Enfield Children’s Centre is an integrated site including Community managed Child Care, Department for Education Preschool, playgroups, Child and Family Health Services, Learning Together Communities and parenting support programs. These services work together to support health, social, emotional and learning outcomes for children and their families. 

We are committed to developing the cultural responsiveness of our educators with respect to Aboriginal and Torres Strait Islander cultures as we work towards development of our Reconciliation Action Plan. We acknowledge the Kaurna people as the traditional custodians of the Adelaide region and that their cultural and heritage beliefs are still as important to the living Kaurna people today.

We believe that inclusion is a right and that every child is entitled to high quality early education and care. Our practices reflect the belief that children are capable and competent learners from birth and unique in their own individual way. Educators encourage children to try things for themselves, and support them to build a sense of optimism and positive well-being. 

We believe families have a critical role in early development of their children’s learning. We believe young children are happier and achieve more when early year’s educators work together with families to share insights, aspirations and documentation to support and extend children’s learning and development. We provide a safe, welcoming place for all children and their families to foster a strong sense of belonging and community.

We believe children have a right to play. Play is fundamental to young children’s learning as they engage in exploration, imagination and investigation, while socialising and communicating with children and adults around them. Our environments both indoors and outdoors are valued equally as important learning spaces. We believe the role of the learning environment is to provide flexible, ever-evolving materials and spaces to enable children to participate uninterrupted, to work alone, in small intimate groups or as a member of a large group. 

We believe children should experience wonder in their world. Children are citizens from birth, and as such have a right to be listened to and a voice in decisions that affect them. Educators work with children to develop skills, knowledge and dispositions to connect them to their environment and their community. We model sustainable practices and promote active engagement by learning from, with and in the natural environment.

We believe children need healthy food, quality sleep and lots of exercise to assist with brain and body development. Meal times are social learning times that provide opportunity to develop connections between people. Our daily routines and programs encourage children to eat a wide variety of nutritious foods every day. 

The quality of Educators is the key to the provision of high quality care and education of young children. This notion is supported through an environment of trust and respect with the community and in a culture of continual reflection and renewal of ideas and understandings. Educators are actively encouraged to access and continue training and professional development to continually improve practice and pedagogy. 


Last Reviewed July 2025


	


Quality Area 1: Educational program and practice 
[bookmark: _Toc295145251][bookmark: _Toc295192989][bookmark: _Ref295216495][bookmark: _Toc295799589][bookmark: _Toc304818741]This quality area of the National Quality Standard focuses on ensuring that the educational program and practice is stimulating and engaging and enhances children’s learning and development. In school age care services, the program nurtures the development of life skills and complements children’s experiences, opportunities and relationships at school, at home and in the community. 
Additional information and resources about Quality Area 1 are available in the Guide to the National Quality Framework and the ACECQA website.
Quality Area 1: Standards and elements 
	Standard 1.1
	The educational program enhances each child’s learning and development.

	Approved learning framework
	Element 1.1.1
	Curriculum decision-making contributes to each child’s learning and development outcomes in relation to their identity, connection with community, wellbeing, confidence as learners and effectiveness as communicators.

	Child-centred
	Element 1.1.2
	Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program.

	Program learning opportunities
	Element 1.1.3
	All aspects of the program, including routines, are organised in ways that maximise opportunities for each child’s learning. 

	Standard 1.2
	Educators facilitate and extend each child’s learning and development. 

	Intentional teaching
	Element 1.2.1
	Educators are deliberate, purposeful, and thoughtful in their decisions and actions.

	Responsive teaching and scaffolding
	Element 1.2.2
	Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, interactions and feedback.

	Child directed learning
	Element 1.2.3
	Each child’s agency
 is promoted, enabling them to make choices and decisions that influence events and their world.

	Standard 1.3
	Educators and co-ordinators take a planned and reflective approach to implementing the program for each child.

	Assessment and planning cycle
	Element 1.3.1
	Each child’s learning and development is assessed or evaluated as part of an ongoing cycle of observation, analysing learning, documentation, planning, implementation and reflection.

	Critical reflection
	Element 1.3.2
	Critical reflection on children’s learning and development, both as individuals and in groups, drives program planning and implementation.

	Information for families
	Element 1.3.3
	Families are informed about the program and their child’s progress.


[bookmark: _Toc295799590][bookmark: _Toc304818742]
Quality Improvement Plan for Quality Area 1
Summary of strengths for Quality Area 1
	Strengths

	Programming for individual children, rooms and whole of site utilizes and reflects current research and support documents such as Belonging, Being and Becoming: The Early Years Learning Framework for Australia; Reflect, Respect, Relate; DfE Literacy & Numeracy Indicators and guide books, Child Protection documents, Early Childhood Australia's Code of Ethics and the UN Convention on the Rights of the Child.
-Children's individual learning dispositions are embraced and acted upon
- Information is sought from families on a regular basis, both formally and informally via conversations & questionnaires, and through interactions in parenting groups and playgroups.
- Information is also gathered from other professionals on site who may have contact with the child & family during playgroups, parenting groups etc
- Conversations are facilitated throughout the day between children and Educators, and children and their peers, during play and routine times such as at mealtimes. Differing points of view are shared, explored and discussed. 
- Children's experiences are a balance of child initiated and intentional teaching. The curriculum is play-based with lots of time for children to explore and extend on ideas deeply.
- A range of documents such as Learning Portfolios, Daily routine books, Workbooks and/or Curriculum recordings (Eg Floorbooks) are in such a way that parents are able to continuously access them
- Surveys & information from families provide opportunities for formally sharing home experiences and are used to shape and guide planning
- Play areas are established to build upon individual children's knowledge and ideas gathered from previous experiences
- Play situations have multiple entry points to allow and encourage participation by all children as it considers individual identity and learning styles
- Inquiry based projects are conducted with children to extend their thinking and learning processes. Through projects children can share & try out many ideas, draw on ideas from their previous experience & knowledge, challenge one another & work collaboratively as they share and create knowledge together. Educators work alongside children as co-researchers throughout this process, posing provocations, documenting processes and learning, and adding to their own knowledge about how children learn. - 
- Teams work together to create large documentation panels of projects, these are displayed in public areas to share the learning processes of the children, making learning visible to families and the community. 
-Educators are given time to engage in professional conversations and dialogue, and to make critically reflective judgements about children's learning, curriculum and documentation
During self-assessment at the end of 2024, we as a staff team, identified that we were still being challenged to effectively embed sustained, shared thinking strategies and documentation for all children into our program/curriculum. Engaging in numerous reflective meetings, we analysed what factors might be inhibiting this? The key pattern that emerged from this discussion was that due to the uniqueness of our context (children’s varying backgrounds and needs), we as educators were not implementing sufficient inclusive practices and communication strategies which was inhibiting ESL children from accessing rich learning opportunities. The other main protagonist being wellbeing. We had noticed a high rate of dysregulation patterns across the site, but particularly in the kindergarten setting where the new cohorts of children are enrolled either mid-year or the new year. This led the Kindergarten team to intentionally carry out an inquiry around Regulation.  By focusing on the zones of regulation, children were able to recognise what zone they were in according to their feelings, and then through sustained shared thinking, they were able to self-select from a variety of strategies what actions to take to support themselves in getting back into the green zone which then supported their engagement/agency for learning. This process brought us to the question, should our ‘Area of Impact’ focus for all children be wellbeing.  For all children to be agent in their learning, they have to be regulated and once regulated their experiences during play will uplift them socially and emotionally. As research tells us, children’s learning is optimised when a child is socially and emotionally sound. This led the team to wonder… what could our program offer to support and uplift all children, shifting their wellbeing to effectively engage and be agentic in the learning program and then successfully articulate their thinking. Hence our QIP Goal for 2025 evolved, By developing a strong and culturally responsive and inclusive environment whereby all children’s 100 languages are acknowledged uplifting their agency to confidently engage in the learning. To carry out this work, as a whole site we are collaboratively piecing together our Strategic Inclusive Plan (Lady Gowrie Document) and have already in Term 1 dedicated two whole site professional development days to this work. Refer to Appendix 1 (Agenda and Minutes dated 24th January and 7th March). To share progress and more dialogue across the site all rooms since the start of 2024 have access to an I-Pads in their rooms so they can communicate via Teams. (Norms for using I-Pads were established and collaboratively agreed upon on 24th Jan). This resource has supported all educators being aware of each room’s inquiries and supported building educator’s pedagogy capacity. Through a variety of Professional development, staff are banking more strategies to support all children’s regulation. For example, Music is a universal language and through coaches from the DfE Music Strategy delivering the benefits of engaging children in music experiences, educators are learning enjoyable strategies to support co-regulate all children. Another professional from DfE, Nicolle Stephanos, sites Inclusive educator delivered a power point presentation regarding the Alert Program (8 sensory senses) and how by analysing what is happening for a child’s regulation, you can support them by implementing specific strategies. For example, educators support children by asking them if it is alright to squeeze a child’s limbs to help them to calm their bodies down. This co-regulation strategy is combined with staff’s training to intentionally implement Marte Meo practices. This is when educator’s name the child’s verbal and/or physical expression, uplifting their feelings in that moment which support them to get back into the green zone and support agentic play. Marte Meo training is embedded across the site and majority of the staff have completed this training. Italia Parletta is booked to carry out further staff training starting mid May to build capacity in the new educators employed hence offering continuity of learning for all children.




Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 



Quality Area 2: Children’s health and safety
[bookmark: _Toc304818745]This quality area of the National Quality Standard focuses on safeguarding and promoting children’s health and safety.
Additional information and resources about Quality Area 2 are available in the Guide to the National Quality Framework and on the ACECQA website. 
Quality Area 2: Standards and elements
	Standard 2.1
	Each child’s health and physical activity is supported and promoted. 	

	Wellbeing and comfort
	Element 2.1.1
	Each child’s wellbeing and comfort is provided for, including appropriate opportunities to meet each child’s need for sleep, rest and relaxation.

	Health practices and procedures
	Element 2.1.2
	Effective illness and injury management and hygiene practices are promoted and implemented.

	Healthy lifestyle
	Element 2.1.3
	Healthy eating and physical activity is promoted and is appropriate for each child.

	Standard 2.2
	Each child is protected. 

	Supervision
	Element 2.2.1
	At all times, reasonable precautions and adequate supervision ensure children are protected from harm and hazard.

	Incident and emergency management
	Element 2.2.2
	Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented.

	Child protection
	Element 2.2.3
	Management, educators and staff are aware of their roles and responsibilities to identify and respond to every child at risk of abuse or neglect.


[bookmark: _Toc304818746]



 



[bookmark: _Toc304818747]Quality Improvement Plan for Quality Area 2
Summary of strengths for Quality Area 2
	[bookmark: _Toc304818748]Strengths

	Health and safety are apart of our daily routine
Educators provide explicit teaching and role modelling of handwashing and embed daily hygiene routines to support children’s 
… prevent the spread of infectious disease
We operate from a rights based approach to education and care . The right to play. The right to have a voice and be listened to. The right to make decisions. The right to experience safe, secure relationships.  The right to be participate and be included. The right to healthy food & sleep. The right to be kept safe.  Our educators draw on their knowledge of Attachment Theory & Marte Meo Principles in order to be attuned to children and to cue into their needs. Emotional regulation
Children are given daily opportunities to be adventurous, face challenges and take risks in their play which support physical development and the ability to self-assess risks. Children work alongside Educators to develop formal risk assessments.
· Our Active Ed sessions are based on the evidence that movement is critical for early brain development.  Sessions incorporate Fundamental Movement Skills that utilise the large muscles of the body (gross motor skills) which, in turn, help strengthen and refine the small muscles of the body (fine motor skills), promoting strength, coordination and control.  
· Educators work with our on-site Occupational Therapist to incorporate OT principles & knowledge, to embed physical activity in everyday life. This includes the design and set up of learning environments, planned learning experiences and opportunities to engage in heavy work & daily tasks that contribute to physical development as well as to the life of the Centre. 

Healthy eating is promoted with children on a daily basis through relaxed, intimate meal times where children are involved in setting tables, serving their own food and having time for lengthy conversations with peers and educators. 
· Children talk with our cook throughout the day and are able to observe her preparing food. The implementation of the "Eat a Rainbow" healthy program enables children to learn more about specific foods in their raw state, and to be actively involved in food preparation.  
· Menus are planned using the online Feed Australia Program. This allows for detailed analysis of ingredients and quantities to meet daily nutritional requirements for children, and to be able to communicate this to families via displayed weekly menus. 
· Messages about healthy eating are shared with families regularly through newsletters, parent sessions, documentation of learning and visual displays.  Families contribute to this program through two way conversations, sharing of menu ideas, and home routines.

Children's individual needs for sleep, rest and relaxation are discussed with families, and there is flexibility around sleep and rest times to accommodate these. 
· Educators create calm environments for children to rest & sleep, and spaces to retreat to for relaxation throughout the day (such as hammocks, cosy spaces, dens and cubbies).
· Messages about safe sleeping environments, & the importance of quality sleep for supporting children's brain development & wellbeing are promoted to families in a range of ways including through our Philosophy.

“Keeping Safe” Child Protection curriculum documents inform practice and supports planning for and with children. Educators have been engaging in professional learning and critical reflection about supporting children's wellbeing, and Trauma Informed practice.

March 2024, made contact with Chubb Fire & Security to initiate getting professional Emergency Evacuation Plans for the site. Mark Cooke the state training manager sent me an email with a list of procedures to carry out before a consultant could come on site and ensure all the plans had everything located correctly and  where the plot see where the plans would be installed on the Exit walls. On completion of the plans being installed, I ensured every educator was aware of their location and their information. This led to reassessing and re-doing all the Evacuation Procedures on the walls and ensuring each team was inducted with the new process. Since this upgrade, Evacuation feedback data has been collected from each room including from the CaFHS and any necessary concerns have been actioned. For example,all staff now are to sign on the bottom of the daily attendance sheet so that all staff are accounted for by their colleagues as well as the Lee completing a Roster check. CaFHS, Admin and director mobile phones all contain each other’s phone contacts so that communication can occur across opposite sides of the building.

July 2024, recognised needed to support staff with more information around children’s eating habits and arranged for Anna Ritten (clinical nutritionist) from Nourishing Little Lives to present professional development to the whole team with a focus on managing mealtimes and the division of responsibility between adults and children. The key takeaways included:
1. Division of Responsibility:
· Adults are responsible for what, when, and where a child eats.
· Children are responsible for how much they eat, what they eat from what is offered, and whether they eat.
2. Children's Natural Eating Ability:
· Children have an innate ability to eat as much as they need, grow appropriately, and learn to eat the foods their parents eat.
· It's crucial for adults to trust children to decide how much and whether to eat from what is provided.
3. Neutral Approach to Food:
· Avoid labelling foods as good/bad or healthy/unhealthy. Focus on discussing colours and textures instead.
4. Parents/Carers' Feeding Responsibilities:
· Choose and prepare food.
· Provide regular meals and snacks.
· Make eating times pleasant.
· Model appropriate eating behaviours.
· Avoid pressuring children to eat.
5. Benefits of Eating Together:
· Repeated exposure to foods leads to increased familiarity, acceptance, and liking.
· Involve children in meal preparation to support their learning.
6. Learning to Eat:
· Feeding is a complex task for children, starting from around six months of age, involving all eight senses: visual, tactile, auditory, olfactory, gustatory, proprioception.
7. When to Seek Help:
· If a child refuses whole food groups, has poor growth, eats less than 20 foods, or if mealtimes cause stress.
· Concerns about eating habits should be addressed with a dietitian or GP.
This content was designed to guide adults in supporting children's healthy eating habits and addressing any concerns that may arise and supporting parents and care givers on how to approach matters of concern.

In 2025, CaFE Enfield Children’s Centre demonstrated a strong commitment to ongoing Professional Development. All educators engaged in regular professional learning, including Protective Practices training (staff meetings) and encouraged to complete Cyber Security modules through PLINK. All staff have signed-off of DfE Safe Use of Digital Technologies policy ensures informed, ethical conduct regarding digital information. As part of our Agenda at whole site PD days, we have engaged with the ACECQA Child Safety Culture Guide reflecting on our practices and analysing next actions for improvement. Through this work, staff have a shared understanding of protective boundaries and consistently uphold children’s rights and safety during their practice.      
Staff uphold and demonstrate a proactive approach to Health and Safety Procedures by engaging children in co-creating Risk Benefit Assessments. Last year we created two folders with a contents page so we have a system to complete annual reviews and could recognise any gaps to collaboratively construct new assessments for both environments (Composting space and Karra veranda fan) and specific experiences (??). Timely completion of pest control, professional cleaning, testing and tagging, and playground maintenance further supports the health and comfort of children. For example, after last years KidSafe yard audit, we received recommended actions and arranged for Climbing Trees to attend the site to carry out maintaince ensuring our yard remains safe and inviting for children’s play. 
In Term 4 2025, we had our Pre Assessment Visit and feedback regarding our existing yard fencing, resulted in reviewing and modifying our Boundary Fence Risk Assessment which included our procedures for supervision ensuring all children are accounted for throughout the day which are located in every room. We also created a outdoor yard supervision plan to support relief workers so they can be inducted on spaces that must be actively supervised. Director is currently working with Ventia FM to get quotes for improved fencing and as another proactive precaution, director had air-conditioning cage at Kindergarten end of building screened as the existing cage, could have been used as a climbing frame to climb boundary fence. In term 1, 2026 the director ensured transparent communication and collaboration with families with reference to the removal of two Red River Gum trees in the yard. Families received a letter via email of when the work would be taking place, how educators would be supporting their children to co-regulate if needed and a copy of a thorough risk assessment on how that day would operate to ensure their child/ren’s safety. This Assessment was also shared with the Management Committee prior to the work commencing, thus fostering a sense of partnership and most importantly trust. 
In 2025, the educators referenced training from 2024 to facilitate positive discussions and sensory exploration around food, supporting both health and inclusion. The cook, Lisa worked alongside educators, to uplift our nutrition program, ‘Eat a Rainbow’.  She researched and incorporated Kaurna language and cultural knowledge, enhancing children’s engagement with Aboriginal culture and perspectives. In 2026, Lisa aims to uplift this work again by being brave and speaking to our families about recipes from their culture which could be shared within our community. If the recipe is safe for all children to eat (ie: free of any allergenic ingredients), then Lisa would consider (ensuring it is cost effective) incorporating the recipe into our sites weekly menu. 	




Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 
	[TYPE THE DOCUMENT TITLE]
	[Pick the date]




Quality Area 3: Physical environment												
[bookmark: _Toc304818749]This quality area of the National Quality Standard focuses on the physical environment and ensuring that it is safe, suitable and provides a rich and diverse range of experiences that promote children’s learning and development.
Additional information and resources about Quality Area 3 are available in the Guide to the National Quality Framework and on the ACECQA website. 
Quality Area 3: Standards and elements
	Standard 3.1
	The design of the facilities is appropriate for the operation of a service. 

	Fit for purpose
	Element 3.1.1
	Outdoor and indoor spaces, buildings, fixtures and fittings are suitable for their purpose, including supporting the access of every child.

	Upkeep
	Element 3.1.2
	Premises, furniture and equipment are safe, clean and well maintained.

	Standard 3.2
	The service environment is inclusive, promotes competence and supports exploration and play-based learning. 

	Inclusive environment
	Element 3.2.1
	Outdoor and indoor spaces are organised and adapted to support every child’s participation and to engage every child in quality experiences in both built and natural environments.

	Resources support play-based learning
	Element 3.2.2
	Resources, materials and equipment allow for multiple uses, are sufficient in number, and enable every child to engage in play-based learning.

	Environmentally responsible
	Element 3.2.3
	The service cares for the environment and supports children to become environmentally responsible.


[bookmark: _Toc304818750]



Quality Improvement Plan for Quality Area 3
Summary of strengths for Quality Area 3
	Strengths

	Our learning environments are provisioned with open-ended materials that support the participation of all children by enabling multiple entry points for children to work with the materials.  The ways that are environments, both inside and outside, are set up allow children to to self- initiate play, to be creative thinkers and problem solvers.
- Indoor and outdoor spaces are used flexibly to allow shared use (such as using our community space as a 'pop-up dining space) & for indoor/outdoor play to happen simultaneously.
- We have 1 large outdoor environment that is shared by children from babies to preschool age. This supports connections between children and educators, fosters collaboration and maintains relationships.
-Natural play spaces foster a connection to the natural world, inspire curiosity and exploration. Educators support children to take a shared responsibility for caring for the world around us and this i embedded in daily practices. This is done in several ways such as caring for our Centre plants and animals. Children and families are actively involved in increasing the biodiversity of our local community. As a community we have created a frog pond and native garden at the entrance to the Centre, and a new butterfly garden outside of our back fence. We host workshops for families on propagation so that we can use our existing plants to expand habitats. All these initiatives foster a sense of community and develop understandings about lifecycles and ecosystems.
-our outdoor environments offer risk & challenge and are designed to ensure active participation by every child. Children are encouraged to be explorers and risk takers in order to develop their skills in safely assessing risks.
-The children are involved in other daily sustainable practices that offer important opportunities for learning. They assist in sorting and categorising our mixed recycling and collect the bins from around the centre to take to the larger bins; Food scraps are fed to our animals, composted, or used in our worm farms. The worm wee & castings are then harvested by children and distributed to families to be used in their gardens at home.
- Educators participate in Cultural Competence professional development- particularly in relation to Aboriginal and Torres Strait Islander cultures and perspectives. The children acknowledge that we are on Kaurna country daily; we sing songs, read books and use words in Kaurna language daily also. The centre is actively working on a Reconciliation Action Plan
-We support the inclusion of all children in a range of ways. For example, the embedded use of keyword signing, visual communication boards and electronic communication programmes on devices supports the communication of all children. IELP's are developed for individual children. We work alongside our Inclusion Support provider, and Allied Health professionals including on-site Speech Pathologist, Occupational Therapist, CAFHS nurses and NDIS providers who may deliver services onsite.
- Bilingual educators support children and families in their home language and a bilingual transition playgroup supports new families to transition into preschool & helps build a sense of belonging. 
- Daily outdoor inspections are conducted and documented, and we have an educator trained in Playground Safety Inspections who conducts detailed quarterly inspections.

Starting 2024 as Acting Director, my office was  in the community space  which was too far away from the children, families and staff. I also shared an office with the sites CDC, O.T and Speech Pathologist and this made it difficult to have private conversations personally or over the phone. So I began to think about the possibilities and reflected on the size of the existing staff room that accommodates up to 35 staff. It made sense to swope the spaces but then I needed to provide the CDC, O.T and Speech Pathologist with a space of their own. This is when I began negotiations with the Property Manager to gain one of the CaFHS practitioner rooms back. The outcome was that the CaFHS room would be vacated in September which allowed time for planning. Phase 1 of the plan was to clean the new CDC, OT, and Speech Pathologist office, by removing the sink, cleaning the carpets, painting the walls, installing a new lock on the door and moving in the furniture. Phase two was moving the staffroom furniture to the original director’s office and then the director’s furnishing to the old staff room. To benefit the staff’s wellbeing they have a new fridge, kettle, microwave, dinning table and some singular couches to furnish the new spacious staffroom.  Staff have commented their appreciation for the new staff room being located away from the rooms and that they are no longer having to manoeuvre in a confined space.Direector has noticed they are returning ton the floor refreshed and well regulated from experiencing some down time away from their working spaces.

KINDY ROOM CHANGES 2024. After visiting Woodville Gardens preschool/childcare, the Kindy team reflected on the C.a.F.E Kindergarten room, recognising the space was too congested and the experiences that supported the children to regulate such as blocks and wood work weren’t available for them to experiment with. The team recognised that all the children’s trays (in cupboard units) took up too much floor space in the room. So through discussions about what the children actually store in their trays, they decided to provides alternative storage for their work books, shoes, jackets and hats. Within a short time the educators recognised that the children’s agency had diminished and this wasn’t a preferable outcome. So to rectify the matter the teachers came in on a Saturday and returned the cupboards containing trays, only this time they set them up on the veranda allowing the indoor play space to remain spacious. 




Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 



Quality Area 4: Staffing arrangements												
This quality area of the National Quality Standard focuses on the provision of qualified and experienced educators, co-ordinators and nominated and experienced supervisors who are able to develop warm, respectful relationships with children, create safe and predictable environments and encourage children’s active engagement in the learning program. Please note that a number of transitional and jurisdiction-specific regulations apply to staffing arrangements. Refer to Chapter 7 of the Education and Care Services National Regulations for more information.
Additional information and resources about Quality Area 4 are available in the Guide to the National Quality Framework and on the ACECQA website. 
Quality Area 4: Standards and elements
	Standard 4.1
	Staffing arrangements enhance children's learning and development

	Organisation of educators
	Element 4.1.1
	The organisation of educators across the service supports children’s learning and development.

	Continuity of staff
	Element 4.1.2
	Every effort is made for children to experience continuity of educators at the service.

	Standard 4.2
	Management, educators and staff are collaborative, respectful and ethical.

	Professional collaboration
	Element 4.2.1
	Management, educators and staff work with mutual respect and collaboratively, and challenge and learn from each other, recognising each other’s strengths and skills.

	Professional standards
	Element 4.2.2
	Professional standards guide practice, interactions and relationships.





Quality Improvement Plan for Quality Area 4
Summary of strengths for Quality Area 4
	Strengths

	Our Centre has a low turn-over of Educators with the average length of service being nearly seven years, providing stability and continuity for children and families.  Our Educators are highly qualified as the Centre has a commitment to employ Diploma of Children's Services or above- this currently represents 85% of our educators. This is consistent with research which consistently links quality interactions & positive learning experiences for children to the levels of qualification & experience held by educators. This understanding is also directly addressed in our Philosophy ensuring a match with practices.
High staff –child ratios ensure that educators are always physically and emotionally available to support children's learning and development and can adapt their pedagogy to meet where children are at each day. High ratios also allow for sustained conversations with families at drop off and pick up times. This is further supported by having extra educators rostered at the beginning of the day and in the afternoon to assist with washing, kitchen duties, yard checks etc so that core educators can focus on engaging with children and families.
One shared outdoor learning environment means that educators from across rooms (including relief educators) work together on daily basis and form collegial relationships. This also makes it possible for children to see, hear and interact with educators from across the Centre on a daily basis, allowing relationships with educators to develop gradually over a long period of time- supporting both future and past transitions between rooms, and relationships with our regular relief educators.
Daily arrival and departure times of children are used as a data source to inform future rostering to ensure that not only are ratios maintained across the day, but that sufficient educators are available at peak drop-off & pick-up times to be available to families and children to assist with separation and settling.
Our Educators work across programs on site, giving opportunity to work alongside and with families for an extended length of time.  Children also benefit from the continuity of educators across programs such as playgroup, childcare & preschool.
Professionalism
Educators are provided with a range of opportunities to meet with their team or with educators from other rooms through involvement in Team Programming, Leadership meetings, Reconciliation Action Plan working group, small group Professional Development & whole team staff development. This fosters a culture of collaboration, develops leadership across the team and a shared sense of direction and purpose.
The Management Committee encourages and supports educators to engage in regular professional development, formal study and opportunities to attend professional conferences both virtually & in-person.
Educators use documents such as the Early Childhood Australia Code of Ethics, United Nations Convention on The Rights of the Child, Respect Reflect Relate & the Guide to the NQS to guide practices and reflections. In 2022, 17 educators undertook 3 x sessions of Professional Development exploring the fundamental elements & practical applications of the ECA Code of Ethics.
Programming is organised to maximise opportunities for sharing ideas. Individuals and teams are allocated programming and meeting times for critical reflection, planning discussions and documentation of children's learning, to explore issues in greater depth through bigger picture thinking around children’s learning, ethical considerations and children's rights.  

On the 29th of September, site held a whole site PD day and as part of the Agenda, the team collaboratively reviewed our site Philosophy and the Code of Ethics and then started to brainstorm what staff wanted voiced in a Code of Conduct. This was a big piece of work, whereby several drafts were shared before the finished document was agreed upon by the staff, leadership and the Management Committee. All staff have signed a copy and it is kept in their employment file in the front office. This is now part of the new employee induction process.
 
In 2026, the site offered families the opportunity to enrol in the Flying Start Program (3 year old preschool) which resulted in some strategic tweaking to the staffing arrangements. Both the sites Early Childhood Teachers, Yilu and Ivy were provided the opportunity to engage in the 3 year old Preschool Program which positively had them both recently engage in Keeping Safe Child Protection Curriculum as well as accessing the Flying Start Toolkit and the multiple professional development within the Boost Program. The Karra Kuu team will also access the Boost Professional development training but the biggest win is having up to 27 staff engage in the Lady Gowrie Yellaka Warra training with Uncle Tamaru on uplifting our Kaurna Language and understanding of Aboriginal Culture across our site and then sharing this knowledge with our community. As we know, by knowing more, we can do more and then it can become everyday practice.  
With ratification from Management Committee, the site closes three to four times a year to allow for whole site staff to engage in Professional Development. Usually one is held each term and it provides an opportunity to critically reflect on the sites philosophy, review Poilcy and Procedures, collaboratively co-design the drafts of risk assessments that families and children can later contribute to, work through documents such as the NQF Child Safe Culture Guide, our sites Reconciliation Action Plan and/ or Strategic Inclusive Plan (Lady Gowrie) and most importantly working on our sites Quality Improvement Plan, with a focus on any training around our challenge of Practice. Also in week 0, 2026 at whole site PD day, the entire team completed seizure training  with AAP as we had a child enrolled that maybe susceptible to having seizures and therefore leadership organised training so that staff would feel more confident in managing a seizure if it was to occur.



Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 



Quality Area 5: Relationships with children												
This quality area of the National Quality Standard focuses on relationships with children being responsive, respectful and promoting children’s sense of security and belonging. Relationships of this kind free children to explore the environment and engage in play and learning.  
Additional information and resources about Quality Area 5 are available in the Guide to the National Quality Framework and on the ACECQA website. 
Quality Area 5: Standards and elements
	Standard 5.1
	Respectful and equitable relationships are maintained with each child.

	Positive educator to child interactions
	Element 5.1.1
	Responsive and meaningful interactions build trusting relationships which engage and support each child to feel secure, confident and included

	Dignity and rights of the child
	Element 5.1.2
	The dignity and the rights of every child are maintained.

	Standard 5.2
	Each child is supported to build and maintain sensitive and responsive relationships.

	Collaborative learning
	Element 5.2.1
	Children are supported to collaborate, learn from and help each other.

	Self-regulation
	Element 5.2.2
	Each child is supported to regulate their own behaviour, respond appropriately to the behaviour of others and communicate effectively to resolve conflicts.





Quality Improvement Plan for Quality Area 5
Summary of strengths for Quality Area 5
	Strengths

		Our Staff team includes an on-site Occupational Therapist (OT) who works with all Educators to review programs to ensure that all children are supported in their sensory and emotional regulation.  The OT works with individual Educators as well as teams to facilitate deeper learning and understanding.  Programs such as 'Traffic Jam in the brain' has been presented to all Educators with opportunity to work as a study group to unpack the information and explore how this could be used in day-to-day practice.  Ongoing sessions with the OT leading are programmed for Educators to revisit and refresh. Programs such as Marte Meo and Circle of Security give common language, pedagogical framework and consistency for every child and family across the service. 

The Circle of Security training is delivered on-site to parents, and to educators. The Circle of Security promotes the establishment of a secure attachment relationships between the caregiver and the child. This training is available for all Educators and high priority is given to providing training for new staff when they join our team. 

The Marte Meo method focuses on the importance of communication in building relationships and emotional connections between educators and children. It also provides educators with a reflective pedagogy for supporting children to develop cooperative behaviour and relationships with their peers through everyday interactions. 

Respect-Reflect-Relate (RRR)- Educators use the RRR relationship scale to support quality relationships with children. The scale supports educators to understand theories and research that underpin relationships and reflect on the educator’s role in building quality supportive relationships.


11/5/26

At our site PD day week 2 term 1, as a collective staff team we discussed:

(1)
All of the rooms shared the ways they build relationships with children by getting to know them and understanding them really well, in collaboration with their families. Each room then shared back with the whole team so that across the site, all rooms know how each others program run, ensuring we are learning from one another and all have consistent practices, tweaked for what works best for each age group/dynamics of families in our cohorts. When we know the children really well and value other educator’s and family’s input, we can get a holistic picture of all children and how to extend their learning. (Theory of John Bowbly -attachment theory (circle of security, primary carers) & Bronfennbrenner’s Ecological systems (working alongside families and the community as one intertwining system).

Yipti Tarnandi – 
1. – Each educator has a focus child, focusing on their dispositions, passions and interests. We take photos throughout the day and write observations. We have a floorbook that
Individual childrens obersations 
Assess – Educators write weekly/fortnightly learning stories based on their focus children, using preparation notes
2 – Conversation and communication – drop off and pick up. Emails (have lots of bilingual families, families prefer to chat in person)
Feedback sheet in Welcome pack. Provided again Mid Year (inspired by Karra Room)
Sharing with families when an educator is absent, write a post it note saying please see communication book
3 – Child Portfolios- parents can read onsite or take home. (Having back up of portfolios e.g photos saved in file)
Communication books for individual children. If an educator leaves early, shares with other educators to share with families
Intentinoal where information is kept. 

4. 
1.-Create a social story in Welcome Pack -transitions, routine of the day, individual portfolios etc – Transition into YT Room. 
Idea came from a parent as they were unsure what happens throughout the day, where information is kept. 

2.Cultural Map displayed in the room. Finleys Family asking if they could add their family culture onto the Map. 
3.Aubrey – Information from external professional providers. How we accommodate to her goals. Accomodating with family. Staff engage in professional development.
Staff implement what professionals request do, educators follow up by documenting progress notes, share with family and external providers

Karra Room- 
1 -Identify Primary caregroups. Children are allocated to a teacher _Yilu and Ivy. 
Primary Care givers track children. All educators have opportunity to track other children’s perspectives in their books
Deb – Suitability Project. Most children are included in the project. 
Bijal and Hetty – Childcare children
*Staff communicating which children are missing out. Educators jot down individual childs interests/observations.

2. – Childrens Welcome Pack, when transitionging from baby room. Social Stories about differences and smiliarities about baby room and toddler room.
Team are thinking about creating questionnaire for parent perspectives
Morning Tea with families to get to know families – surveys to families about Speech, what have you noticed since starting childcare. 
Regular Newsletter – provocations about learning happening and asking for parent contribution/feedback/comments/questions/queries

3 – Convo with pick up drop off
Floorbook aways on display
Montly newsletters
Announcement Board
Where to next: Checklist note with all families to track, noticed the ‘quiter’ families are not always followed up
Daily Charts – sleep, food

4.
Socail Story – feedback from parent about the social story, taking it on board and making changes.

Yilu- Child went overseas, Yilu shared the social story to support the child to re-connect with the Karra Room.

Sustainability – M loves compost and gardening. M started to share about his interest in compost. Family have bought a compost for home. Loves attending childcare to engage in composting with Deb.

KK Room-
1. Each child has an invidividual planning Cycle on Teams.
Educators add holistic observations

Each teacher has primary care groups. ECW’s buddy with a teacher support gather data.
educators have their own way of gathering data but all information is stored in Child Planning Cycle.

Floorbook- all children represented in the floorbook. 

1. Parents receive questionnaires
· Send out a survey before parent teacher conversation
· Parent Teacher Conversations at the beginning of childs preschool term
· Teachers send out surveys
· Meeting minutes from parent teacher conversations
· Follow up with verbal conversations
· Kindy newsletters 1-2 times per term
· Floorbook: Include space for parent feedback.

1. Term prior when we meet at transition visit and gather information.
Ongoing throughout the preschool year. 
Intentionally teachers are under the verand in AM and PM to speak to families
Some families prefer to chat via email. Will email teacher.
Other families prefer to chat face to face. 

1. Anila – A, tree climbing challenge. Anila has been scaffolding A to climb the tree. Aahil requested the photos to show his parents. He was so excited. In the beginning he was shaking, he was balancing on the ropes.
Showed the photos to dad “of wow that’s amazing, he finds it hard when challenges arise. He is a bit worried about height”. 
Took on parent perspective, could be multiple challenges that parents see at home and we see a different perspective.
Took it home. 
A, came back to share he climbed a tree at home.

Leah – O – Building on interests 
Mum is worried how he isolates himself when others don’t have his interest when things get too hard and will go home and tell parents he has done nothing at kindy all day. 
Leah has had conversations with mum about the Trapeeze, and now using his interest to share with other children
-Floorbook story
-Poster out in the yard on 
Mum emailed saying “I love how you use his interests to engage with others

Anila- A – Building confidence
Beginning of the year found it difficult to engage in cooperative play (expressed this concern at Parent Teacher Conversation). Goal began in Karra Room.
Has great speech and lang, is very competent and confident with educators
Parent feedback: she engages with other children but notices does not at kindy
Educators observe A and her interests. 
Educators supported her by supporting her to engage with other peers of her interest with an educator. 
Having experiences that engage her interests and linking with other children
Linking A to peers through small groups in the studio – this is where she engaged with children she does not usually interact with. Also supported her confidence 
Mum observed her confidence at kindy and commented “I cant believe what is happening!”

Dad came to pick up A. Educator noticed and said “oh Dad is here”. A: “he can wait”. Dad stood back and observed, waited 20minutes for A to finish her play idea.




(2)
We also discussed Paramount considerations in regards to the Safety of all children. We mind mapped what systems we use, considering if they are working, what we need to edit, etc. When children’s safety is the foundation to all our work, then children can feel safe and supported which is integral to developing strong relationships.

-6 Steps Active Supervision
-Key Map of supervision; active supervision, good communication between educators. If educator needs to move, asking another educator to replace.
-Supervision Locations displayed in each room- utilise with ALL staff and relief staff
-Head Count Lists displayed in the room
Procedures: Cleaning
NQF- Child Safety Cultural Guide – reflective practises during PD Day
Yipti Studio; Minimum 2 educators in the room. If educator supporting a child to change, outdoor educator to stand in the middle of the room to observe educator in bathroom.
-Photo consent- asking children for permission, parnent consent forms. Children’s dignity in photos 
-Educators saying what they are doing out loud for all to hear in interactions for children. 
-Agreements when talking with children 
Approaching altercations with children. 
-Consistent language among staff
-Individual Behaviour Plans – including agreements with families on how to support children when engaging in unsafe behaviour.




KK Room has attended PD Days:
-Inner West and Torrens partnership day ‘Supporting Self-Regulation’ 6 March ’26 where we focused on how we can be attuned to and support children’s regulation in order to create environments where children are in the zones for optimal learning. We discussed our routines in the room and how these help or hinder children’s regulation patterns across the day.

-Anila (4yo childcare) has joined Elli and Ro (Preschool) who led the Change champions regulation strategy. This aims to further the thinking from the above PD day whereby both 4yo childcare and Preschool work alongside one another in consistent practices, philosophies and critical reflection about how we can continue our intentionality around children’s self and co regulation.












Click or tap here to enter text.
 





Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 



Quality Area 6: Collaborative partnerships with families and communities
This quality area of the National Quality Standard focuses on collaborative relationships with families that are fundamental to achieving quality outcomes for children and community partnerships that are based on active communication, consultation and collaboration.  
Additional information and resources about Quality Area 6 are available in the Guide to the National Quality Framework and on the ACECQA website. 
Quality Area 6: Standards and elements
	Standard 6.1
	Respectful relationships with families are developed and maintained and families are supported in their parenting role.

	Engagement with the service
	Element 6.1.1
	Families are supported from enrolment to be involved in the service and contribute to service decisions.

	Parent views are respected
	Element 6.1.2
	The expertise, culture, values, beliefs of families are respected and families share in decision-making about their child’s learning and wellbeing.

	Families are supported
	Element 6.1.3
	Current information is available to families about the service and relevant community services and resources to support parenting and family wellbeing.

	Standard 6.2
	Collaborative partnerships enhance children’s inclusion, learning and wellbeing.

	Transitions
	Element 6.2.1
	Continuity of learning and transitions for each child are supported by sharing relevant information and clarifying responsibilities.

	Access and participation
	Element 6.2.2
	Effective partnerships support children’s access, inclusion and participation in the program.

	Community engagement
	Element 6.2.3
	The service builds relationships and engages with its community.






Quality Improvement Plan for Quality Area 6
Summary of strengths for Quality Area 6
	Strengths

	Supportive relationships with Families
Many avenues are taken to encourage the participation of families at the centre.
· Families contribute to site decisions and their ideas are actively sought through representation on the Centre Management Committee and conversation during parenting groups.
· parents have an active and critical role in all aspects of the Centre including policy development & review, Philosophy review, setting the budget & fees, recruitment of childcare staff.
· We host a range of site Community Events for example, Mid-Year and End of Year Celebrations which now includes an exhibit of children’s learning, play events in the beyond space eg camp fires, working bees - where parents and staff come together to facilitate and organise the outdoor environment (most recently collaboration on Reconciliation Garden).
Some of the groups and parenting sessions we offer include.
· Saturday morning playgroups for Dads, Community playgroups, baby playgroups and Multicultural Women’s Group
· First Aid for parents, 
· Circle of Security training
· Information on Toilet Learning and How to support your child's language in a Bilingual home.
· Parent Forums, conversations around Paramount Considerations. Example on 17/09/2025 we held a forum on Child Protection and Safety.
· Centre information is available via Leaflets, Newsletters, Displays, Parent Meetings, centre website - www.cafeenfieldcc.sa.edu.au and face to face conversations with families. 
· Transitions are tailored to each child and their family. This applies to both initial transition to the centre, transitions between rooms, and when starting school. Transition playgroups (including a bilingual transition playgroup) help to build connections between families as well as with educators prior to the child starting. Social Stories have been co-designed with children and families to support future families with their transition into the rooms.
- Questionnaires are distributed to families to gather information for improvement
- Families and Community Members are encouraged to share aspects of their home cultures through cooking, dance, stories, music and language. This is communicated face to face and via the centre and Kuu (room) newsletters.  
Collaborative partnerships
· Professionals across the service work with agencies such as Inclusion Support Agency, Uniting Care Wesley Bowden, Relationships Australia Occupational Therapy, Speech Therapist.
· We work closely with Child and Family Health Services, Learning Together who are co-located on site.
· Centre has a Strategic Inclusion Plan in place, to support the inclusion of all children within environment and we continue to reflect on uplifting this work at whole site professional development days. For example, on 29th September 2025 using the NQF Child Safe and Culture Self-Assessment Tool we collaboratively reflected on our strengths in units 1,3 & 4 and then pinpointed our areas of improvement and commitments to action in going forward. Staff training around Kaurna language, Zenadth Kes Culture and SMART training were recognised as priorities and are being implemented in Terms 2 and 3, 2026.  
· We utilize AEDC and Community Profile data to build understanding of our local community and inform planning.
- Educators undertake Cultural Competence PD with a particular focus on Aboriginal and Zenadth Kes perspectives and culture. The Centre is actively working on a Reconciliation Action Plan as well as engaging in the Enfield Primary Schools RAP so that we optimise any opportunities for knowing, doing and becoming within our community.



Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 



Quality Area 7: Governance and Leadership
This quality area of the National Quality Standard focuses on effective leadership and governance of the service to establish and maintain quality 
environments for children’s learning and development. Effective leaders establish shared values for the service that reflect the service context and 
professionalism and set clear direction for the service’s continuous improvement. Governance refers to the systems in place to support effective 
management and operation of the service, consistent with the service’s statement of philosophy.   
Additional information and resources about Quality Area 7 are available in the Guide to the National Quality Framework and on the ACECQA website. 
Quality Area 7: Standards and elements
	Standard 7.1
	Governance supports the operation of a quality service.

	Service philosophy and purpose
	Element 7.1.1
	A statement of philosophy is developed and guides all aspects of the service’s operations.

	Management systems
	Element 7.1.2
	Systems are in place to manage risk and enable the effective management and operation of a quality service.

	Roles and responsibilities
	Element 7.1.3
	Roles and responsibilities are clearly defined, and understood, and support effective decision-making and operation of the service.

	Standard 7.2
	Effective leadership build and promotes a positive organisational culture and professional learning community.

	Continuous improvement
	Element 7.2.1
	There is an effective self-assessment and quality improvement process in place.

	Educational leadership
	Element 7.2.2
	The educational leader is supported and leads the development and implementation of the educational program and assessment and planning cycle.

	Development of professionals
	Element 7.2.3
	Educators, co-ordinators and staff members’ performance is regularly evaluated and individual plans are in place to support learning and development.





 Quality Improvement Plan for Quality Area 7
Summary of strengths for Quality Area 7
	Strengths

	Management Committee and Leaders work together to explore ways to maximise retention ad continuity of staff in order to support and maintain secure relationships with children- currently the average length of service is 7 years. Last year we we successfully applied to Office for Early Childhood Development to become a Flying Start Partner. Engaging our site in this program has not only supported our community but has built capacity in our educator’s professional development. The two Early Childhood Educators have access to the Toolkit, however the other educators are accessing the mandatory trainning and professional learning through the Boost Program. For example, by co-ordinating after-hours training with Lady Gowrie, we know have seventeen staff engaged in the Yellaka Warra trainning with Uncle Tamaru on uplifting our Kaurna Language within our site.
- Each year the Management Committee approves centre closure days for whole of staff Professional Development. The main benefit of these days is that the entire staff team come together to jointly engage in critical reflection & review of our Philosophy & purpose, our pedagogy & practice, our QIP and the NQS. These days form a significant part of our self-assessment process and continuous improvement as they allow us to clarify our understanding and thinking and to plan for the future.  
Each staff member receives a comprehensive induction which includes an initial induction meeting with the Assistant Director; a staff induction pack; a short, paid familiarisation shift (where they are an extra educator); ongoing induction over several weeks into room practices and routines supported by Team leaders and experienced educators; regular informal conversations with the Director/Assistant Director to support the transition into the team. 
- Educators are supported to take an active role in the wider ECEC sector in order to further their own professionalism and leadership as they advocate for children and for ECEC more broadly. Through this work our educators are not only informed about what is happening in the broader ECEC context but are actively contributing and shaping that context. The learning and experience gained by educators in these forums supports the development of leadership and enables educators to be stronger advocates for children and families within our service also. An example of the Committees & advisory groups our educators are active on include Australian Community Children's Services SA Branch (ACCS), TAFE Centre of Excellence Advisory Groups for Autism; Effective Mentoring in Early Childhood and the revised Diploma qualification advisory group. As a service we have actively contributes submissions to a range of Government inquiries such as the SA Royal Commission into 3-year-old preschool; State discussion into the purpose of Public Education; Dept for Education Industry Stakeholders group.
- Regular surveys are conducted to gather information and feedback to inform the soul of the program.  Many voices are valued as a collective to truly represent our community. These include orientation evaluations from families, client opinion surveys, staff psychosocial risk surveys.
-    Grievances and complaints are actively addressed, investigated fairly, resolved and documented in a timely manner. They are reviewed to look for further areas of improvement. On the 29th September, 2025 the staff revised the Code of Ethics in order to support co-creating a sites Code of Conduct. This was then ratified by the Management Committee before all staff signed a copy for their file. This document is now part of any new employee's induction. 
-The Centre leadership team meets regularly as a Reflective Practice Group to reflect on community engagement, discuss research and data, raise issues & question aspects of practice as part of a commitment to continuous improvement and better engagement with our local community. We are currently sharing a report completed by Griffith University on Intergernerational practice in Early Childhood (published April 2023), so that we can aim for the best outcomes for children and families when our site welcomes Enfield BUPA Aged Care into our program in Term 3. 
The leadership team also meets regularly for Local Governance. This is with the leaders of other services on site including Enfield Primary School, CaFHS and Learning Together. Together we share aspects and insights from our individual services and work collaboratively towards improving outcomes for all children and families across our site. We are currently working on a shared Vision Statement, so that families within our community know we are similar to a village whereby you can access support around education, health and wellbeing.
- Comprehensive administrative systems are in place to enable effective management of the service. There is a schedule for review of policies and procedures, and parents are informed of policies under review and invited to contribute via notifications and links in newsletters As the parent representative body, the Management Committee contribute to policy reviews. Policies, Information books, Annual Reports and QIP are available on our website. Children, educators and Management Committee members actively contribute to the review process of the sites Risk Assessments and children’s safety as a paramount consideration has been added as standing agenda item at Management Committee Meetings & is a prioroty at staff Staff Development Days. 17/09/25 The Centre held a parent forum on Child Protection and safety as a way to help inform parents and address any concerns related to stories in the media regarding children’s safety. 



Refer to “Exceeding Themes from QIP 2026” document for this Quality Area. 
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Where are we?
The Area of Impact that will boost current practices and outcomes at 
C.a.F.E Enfield Children’s Centre– Agency-Partners in learning
Where are we??  During self-assessment at the end of 2025, we as a staff team, acknowledged how proud we are of collaboratively uplifting a strong culturally responsive and inclusive environment, acknowledging and fostering all families from different cultural backgrounds and abilities. Educators recognised this work through their shared Pedagogical Documentation and via their feedback through their Professional Development Plan’s.  As a whole site we engaged in an Integrated Sites Inquiry, and we unpacked ways to uplift our communication strategies with families. Listening to family feedback, the data informed us that we need to uplift and co-design the content in social stories to support children with their transitions. We also amplified offering parent forums based on topics that are of importance to them. Through building stronger connections with families, we have been able to listen to their perspectives and gain greater insight into how their children know, do and understand. By listening to parents sharing more information (eg their family background, child’s strengths and interests etc), educators were able to utilise this data to appropriately facilitate and scaffold their child’s learning. 
In 2026 we want to embed the work around building our communication with all families, to acknowledge and support every child’s learning (100 languages), fostering their agency in order to take initiative to attempt a wide range of tasks, resource their own learning and experiment with solving problems and persevering when faced with challenges.  If educators continue to effectively collaborate with families, this partnership will assist understanding the child’s background. With this knowledge, educators will understand how best to support the children’s wellbeing, thus facilitating the children to be more agentic in their play. We aim to work collaboratively with families to ensure children are able to either regulate themselves or co-regulate with an adult, so they can optimise their engagement in the learning. Documenting children’s engagement in play will advocate and reinforce to families that their child is competent and capable and when provided a safe environment, whereby the adults around them become partners in learning they will be agent to take risks, give new experiences a go, preserver when things might be challenging and try different approaches to problem solve.

OUR QIP GOAL for 2026: Embed a strong culturally responsive and inclusive environment alongside families, whereby all children’s 100 languages are acknowledged, uplifting their agency to develop their dispositions in every day problem solving.

Challenge of Practice: Educators first intentionally support children to regulate. Educators use the environment as the third teacher and design thought-provoking provocations, thus fostering children’s dispositions and facilitating their agency to learn. 

Success Criteria: Through the analysis of the Ped Doc, we will see all children engaging their dispositions, demonstrating agency to learn and problem solve:
Taking initiative to attempt a wide range of tasks and situations.
Resourcing their own learning. 
Experimenting with solving problems and persevering when faced with challenges.  

Where do we want to get to?
What we want to continue to build on: 
· Across the site, Educators collaborate on co-designing a Pedagogical Documentation Agreement. 
· Developing knowledge of consistent scaffolds and strategies to support children's social and emotional regulation (continue Professional Development with DfE Regulation Team and DfE Music Strategy)
· Follow up on Integrated Sites Inquiry around co-constructing with families the ‘transition social stories’ to support children and families.
· Photographs of resources in the outdoor shed to facilitate children’s agency with problem solving.


· Setting up environment and provocations that intentionally create cognitive knots for children to be agent and engage their curiosity and problem-solving skills.
· Building team culture with new teams of staff within all the rooms.
· Implementing Flying Start Boost Program. Share Professional Development Training (eg: Yellaka Warra training with Lady Gowrie. Educators will develop their vocabulary in Kaurna Language) 
· PD for YT staff: Responsive Relationships Program. (Sites O.T and Speech Pathologist.) 
· Complete Lady Gowrie, Strategic Inclusive Plan.

Collectively what we would like to achieve:
· Engaging families as partners in supporting children’s developing wellbeing and ability to regulate. Element 6.1 & 6.1.2
· All children from all backgrounds, identities and abilities have access to fully participate in the learning experiences. 
· Parents/Carers are surveyed for input regarding decision making processes and invited for informal and formal conversations with educators. Families have a voice and co-design centre documents. 
· Offer parent forums on topics of interest.
· Continue to engage educators in Music Education Strategy. Collaborate with Christine Narroway to build capacity around educator’s strategies to support children’s regulation, enhancing their agency within their learning.  
· Continue to work alongside community to create inclusive & meaningful Reconciliation Action Plan.
· Continue to co-create a Strategic Inclusion Plan with the whole site team. 
· Continue to encourage children to share their thought processes via 100 languages, optimising the means in which they are communicating their thinking. (eg symbolic representation, non-verbal dance/construction/clay.)
· Continue to engage in Professional Development with the DfE Regulation Team. Build educators capacity around strategies to support enhancing children’s Agency in the learning.

Learning Outcomes for all children:
We aim to provide an opportunity to deeply understand the starting points and learning needs of all learners and how we can design learning experiences that respond to this – where practice is most effective when it is embedded, informed, and shaped by NQS and the EYLF practices and principles (by utilising Collective Responsibility).
· Learners are safe, included and welcomed and can trust at least one adult
· Learners have a voice (100 languages) and are listened to
· Learner’s culture and identity is recognised positively
· Learners can navigate day-to-day-challenges
· Learners feel and know how to be successful
· Learners are adaptable because they have access to tools, resources and support (QA3) 
· Learners are supported to have a go and persevere with new and complex learning (QA1 &5) 
· Learners feel safe so they can open their minds to learning (QA2 &5) 
· Learners can focus on learning because they don’t feel judged or overwhelmed (QA5) 


To support the Outcomes coming to fruition, educators will priorities the following:

· ELYF Principle: Secure respectful & reciprocal relationships. Partnerships highlighting Equity, Inclusion & High Expectations.

· NQS Standard 6.1 Supportive relationships with families. 6.1.1 Engagement with the service.
6.1.2 Parents views are respected. 6.1.3 Families are supported.

· The Outcome Framework. Families are valued and contributors to the centre and the experts in their own lives. Families develop a strong sense of belonging to groups and their community. They have access to information and resources to support the strengthening of relationships with their children as well as supporting children’s learning and development.

To remain motivated and focused, educators will regularly reference and reflect upon:

· Sites Philosophy and Code of Conduct.
· Reading ACECQA Articles on NQS matters.
· Research from ‘Footprints in Time: The Longitudinal Study of Indigenous Children early childhood report.’ Early connection to culture, Country, language and feeling proud and strong in identity, and belonging to Mob are important to Kids’ wellbeing as they get older. When parents feel good and have support, their kids grow up stronger. Good relationships with teachers and feeling confident about learning in the early school years helps kids stay connected and interested in school, right through primary school and into high school. 
· Site Inclusion Policy and Supporting Interactions with Children Policy.
· Implementing Marte Meo strategies providing a consistent approach for all children.
· Supporting children’s regulation (DfE) PD
· Novita Regulate Together


Jess Dubois, sites Early Childhood Leader recommended collaborating with Early Years consultant, Adam Christie in 2026 to support Ped Doc Improvement. With new staff teams (re-shuffling of staff in different rooms) and implementing first year of ‘Flying Start’ 3-year-old Kindy program (operating a $21,000 Boost program to build capacity in staff), we have ample change to manage and support site improvements. 2027 would be a better time to collaborate with Adam. 


 
	National Quality Standards – Key Improvements to Embed a strong culturally responsive and inclusive environment whereby all children’s 100 languages are acknowledged, uplifting their agency to develop their dispositions in every day problem solving.

	Goals – Where do we want to get to?
	NQS links
	How might we get there? 
Leavers for Impact

	
Timeline
(by when)

Roles & Responsibilities 

	Resources to give it a go 

	Genuinely connect with our children and families. Observe and obtain input as to what dispositions are needing scaffolding in order for each child to develop their learning and life skills.
	QA 1,5,&6
	

Uplifting our communication strategies with families via: Parent teacher conversations,  Utilising the parent survey data as base line, informal chats in order to gather information and set goals for children. Build connections via strong communication from child’s inductions onwards.Co-construct a Sense of Belonging.

Relationships with children and families 


	Teachers/Educators to facilitate nurturing and supportive relationships. Seek child voice on play initiatives, intentionally setting up the environment, uplift children’s thinking (marte meo), sustained shared thinking though small group work 
	Parent Feedback Data. 
Emails that reference any external providers.
Build trusting relationships using Marte Meo training.
Regular communication about how their child is engaging with the program and their relationships.
Invite feedback and input into their child’s learning, collaboratively working towards progress for their child. 
Tricia Howard to support YT team with Responsive relationship training. Via Boost Program, Karra team engage in Novita program, Let’s Chat. Kangkulya Team will engage with DfE Regulation Support Team.  

	Reflect on the setting up of the indoor/ outdoor environments ensuring children are feeling secure and supported to regulate or co-regulate themselves so that they can be agent with participating in the learning and develop their dispositions.
	QA 1,3 &5
	
Supporting children’s regulation via PD:
YT: Responsive relationships training
Karra: Let’s Chat and Regulate Together through Novita.
Kangkulya: PD with DfE Regulation Support Team.

-We will recognise intentional strategies that will support individuals to engage in the learning environment.

Strategies might look like being reflective and responsive to the routine/flow of the day and how we may alter it, using a sensory lense to what’s needed in the moment, heavy work to support proprioception, consistent language, co-designing regulation spaces.






	Teachers/Educators continue to understand each child, ustilise their professional judgement to co-construct an environment that best support their regulation to engage in the program and learning. 
	ACECQA Articles:
QA3 The environment as the Third Teacher.
Reflect Respect Relate Tool: Active Learning Environment- enabling learning dispositions. 

Co-creating risk assessment/benefits with children to ensure all children can engage and access the program fairly and safely.
 


	 Intentionally design open ended thought provoking provocations, for the children to engage their curiosity and problem solving skills, thus fostering their dispositions and facilitating their agency to learn.
	QA 1,3 &5,6
	Deepen and stretch children’s thinking and learning.

Through intentionally putting things that don’t go together or adding random props/materials in a space that has no specific purpose, children’s thinking will be challenged. Scaffold this learning by engaging children in the following Sustained Shared Thinking Strategies:
Tuning in: listening carefully to what is being said, observing body language and what the child is doing. Inviting children to elaborate: ‘I really want to know more about……’(listen n engage in the response)
Using encouragement to further thinking: ‘You have really though hard about …….where/what/how will you……?’
Asking open questions: ‘How did you..?’, ‘Why does this…?’, ‘What happened next?’, ‘What do you think?’, ‘I wonder what would happen if…?’                                                   
Positive Questioning: ‘I wonder why you had….?’, ‘What would happen if we did….,?’, ‘I don’t know what do you think?’, , Have you seen what x has done- why?’
Repeat/use children’s words – restate:
Be active about introducing new n interesting words to children.
Marte Meo
	Teachers/ educators implementing appropriate scaffolding (eg Marte Meo/ Sustained Shared Thinking strategies)will facilitate children’s dispositions and agency to discover new learning and problem solve.
	Strategies to promote Children’s participation.

Challenge Project in KK room.
Small group inquiries.
Art exhibition end of term to celebrate childrens’ thinking and advocate 100 languages and problem solving skills.
Lanyards with prompts for educators.
Sign language and Kaurna language learning


Please refer to “QIP Progress Notes 2026” document for the progress that has been implemented so far. 
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